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Abstract
As foreign language, English has role to accessviauge for our young learners.
It should be the purpose of three kinds of eduoasach formal, non-formal, and
informal education. This descriptive qualitatve Igas research is done in a non-
formal English language institution named Effectignglish Conversation
Course, Kudus, in Basic Class 62nd period. With abgectives to provide
meaningful description, this research reveals #aning experices of based —
year selected young learners of EECC from 17 learne ‘Weekly Meeting
Program’ held on Saturdays, as research’s resptsdgfier giving the opened
guestion questionnaires, the answers from the ydeagiers are taken into
abstracted indicators of four learning theories:haw&orism, cognitivism,
constructivism, and humanism. Then the data igla#did through involving two
different observers conducting 5 time observatidos provide meaningful
interpretation. The findings describe the youngriees’ learning experiences
through the use of humanistic and constructivigtre@ch; and rarely experience
the use of behaviorism and cognitivism. Later, flmelings of this analysis
research may be used as one of issues in youngelsatearning experiences,
which currently huge attention exists on formal@ation institution.
Keywords: EECC Young Learners, Learning Experience

INTRODUCTION

Since English as a Foreign Language, meaning thguége is not primary means of
communication. Kachru (2003) in John Robert Schmiévs the world as being divided into
different circles:the inner, outer, and expanding circlee also defines each circle, such as:
firstly, the outer circle is made up of post-cokncountries which English though not the
mother tongue, has for a significant period of tiplayed an important role in education,
governance, and popular culture; the inner cirelbjch English is spoken as the primary
language; and the last is expanding circle, whexgligh is not spoken and does not have special
places of administrative status but it is recogthiae lingua franca (Kachru: 1995). The English
is taught at school and only learnt in short oa@asHowever, English is used only to access
knowledge for learners. Nicoleta BOTEZ (2015) agyuleat all kinds of rapid changes are
imposing the use of English language to be an &sse¢aol for the good run of any kind of
social, economic and cultural activity.

To realize its EFL language purposes, currentlglage is learnt on three different educational
environment: formal, informal, and non-formal edima Claudio Zaki Dib (1988) defines
formal education as a systemic, organized edudadtiomdel, structured and administered
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according to a given set of laws and norms andigascurriculum as its purposes, content and
methodology. This system refers to schools whergliginis taught as subject lesson. In other
hand, Claudio also sees same features on non-foechatation although some features is
probably absent. In this non-formal education, riseization is in the form of the existence of
courses, such as Effective English ConversationrsgoiMeanwhile, the last educational system
is informal which stands on position in which edima does not necessarily include the
objective and subjects; and usually encompassethdytraditional curricula by aiming the
students as much as the public at large and impasesbligation whatever their nature (Claudio
Zaki Dib. 1988). This third educational system dnesappear in our environment since English
sees as expanding circle or English as Foreign lage)

EECC, as non-formal educational institution, hagppse to guide its learners to access
knowledge through the use of oral spoken Englishe Tourse has heterogeneous learners
consisting fifth grade of elementary schools uadilithood aged learners. The classes ignore the
students’ pedagogy stage and concerns on theiudaeglevel which is divided intthasic
class’,and‘training class’ The sequences of each class begun from givingrgedical material
comprehending ifmain class; and then continued to practice all their matec@hprehension

in ‘tutorial class’; and in the end of each week, on Saturdays, Hafses are joint in a program
called‘'Weekly Meeting’

The study analyzes and describes the learnersriexpes from aspects of beneficial teacher
role and learning context limited only for the ygulearners of EECC in learning period of BC
62.

LITERATURE REVIEW

The aspects observed and analyzed of Weekly Megtiogram related to English as foreign
language education are believed to learn the laggytlarough these paradigms: behaviorism,
cognitivism, constructivism, and even humanism Wwhmay be seen from teacher roles to
intervene, to facilitate, to set the habit, or e&otbe model of language. Then, its learning context
are believed to be: based genre, specific purpysmntextual learning.

In weekly meeting program, the participants conmmmfrheterogeneous ages. It is probably
assumed to have problem since the participantg loififerent pedagogical development but the
program itself gains considerable attention from ybung learners. They do not only come and
sit but also participate orally to use the language

Behaviorism

Seeing language as a set of habit, the teachimgitpee is mostly exact pattern based drilling.
The role of teachers is - forging the learners; mnldelieved teachers are the only way to learn
the language. It can be seen through the learngidiyr context designed to follow and often
seems unnatural.

COGNITIVISM

Believing that learners have their own potentidlechzone of proximal development. The

dominant aspects of the paradigm involve the icteya between mental components and the
information is processed through this complex nétwleiser, 1967). The existing knowledge

inside of learner’s thought can be developed bingimore challenge but not too broad for them
to understand. When the learners learn, they wiiValy create structures determining their own
concept and the environment (McEntire, 1992). Thhbs, role of teachers in this case is to
facilitate them create their structures.
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The notion of existing knowledge for cognitivism shube clarified in EFL. Because the
language is not used for daily life, then the gsquestion dealing with the kind of knowledge is
- whether this knowledge related to any relevaat kmowledge or the knowledge about the
language itself.

CONSTRUCTIVISM

Constructivism is seen as part of educational thoggan, 1984) and currently is used to
construct people make sense their own experiengcenéans of experience here is the learners
exchange, access, and share among their knowl&tigg. experience how to deliver, confirm,
ask, argue, explain, describe any existing knowdetigey have and develop their knowledge
through the use of language.

In this case, the language has function of meaeadsof taught material. The role of teachers, in
other hand, is to facilitate any exchange, ac@ss share among the learners.

The context of learning is not limited on the miteof language elements, however it is far
broad and taken from the learners’ experiences.

HUMANISM

This paradigm believes that learning process shbeldoming from inside of the learners since

everyone is unique. It is also believed that leagrprogress should be non-threatening. The role
of teachers become partner or peer to learn, acgaés, share, and exchange knowledge.
Through this way, the learners will get their ssttualization. .

The Learning Period of EECC

The system of this non-formal education is by pdowg three month learning term for a period.

In this analysis only focuses on the young learnéBasic Class of the current on-going period,

BC 62, started from December 2016 until the laté&ebruary 2017. The program actually has

six day class schedule but every Saturday, theyegpgred to joinWeekly Meetingrogram.

The Young Learners of EECC

Young learners are not only learners under 10 g&hrBut it also encompasses adolescence, or
pupils, between 12 — 19 year old (Susan B. Bastahte Michelle A. Dart, 2014). The young
learners also can be seen from their educatiomaldein which, now days they need to have 12
year of studying until Senior High School.

The Weekly Meeting Program

Weeklymeeting WM, is a program originally purposed to faciléahe learners using English.
Designed to have ceremonial and a resting sessioere the learners socialize through the use
of spoken English.

The program is started by having opening ceremapualed by master or mistress ceremony to
deliver the further sequences of the agenda. B&othe table showing the agenda of Weekly
Meeting program.
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Table 1. The Sequences of Weekly Meeting by MC
Sequences Description
Order Agenda
1 Reciting Al-Quran  Three participants required rnead Al-Quran and its
translations.
2 Initial Speech from One tutor delivers a welcoming speech.
EECC staff.
3 Moderated speechThree or more students deliver their speech baseteir
by presenters prepared article.
followed by question The article is freely composed.
session. Continued by asking — answering questions.
4 Speech from EECCA speech from the director of EECC Kudus.
Kudus director.
5 Resting Performing various resting agenda. It dan also
gathering, party, hanging out, and etc.
6 Closing Ending the activity.

The activity involves 6 up to 8 total numbers adkers and tutors of EECC. The agenda itself is
held about two hours and thirty minutes long. Dgrthe agenda, the presenters deliver their
article which had been composed in the beginningefearning period.

The job descriptions of the tutors, based on onh@tutors’ explanation are to be: adjudicators
and facilitators of Weekly Meeting (Ana Kholidaziy28). It is also noticed before beginning the
program, the given role students need to be prdparactically two days before that program
held on every Saturdays (Masrul Abrori. 20).

The most questionable agenda is the resting sesSimte it was expected only having
beverages after all sequences of the agenda. Howeigeclarified by another tutor that resting
session expected to have the students practiceig ldnguage through community interaction
set into various performing and gathering acti{itjijjaya Putra Maulana. 20).

METHOD

This research has purpose to analyze the youngdiesadearning experience in Weekly Meeting
program was done in {7%f December, 2016. In the research, there waga teecollect the data
through questionnaire. There are 12 questionseofjtlestionnaire to reveal learning experiences
from the students: learning context and their teacbles.

To spread the questionnaire, an assistance frorgatekeepers is needed. They have important
role to gather the data since having access tstigents; and to prevent the correspondents’
suspicious feeling toward the given questionnaire.

The questionnaires are given to 12 — 19 yearsaddners and still have status as learners of
formal institution, maximum is Senior High Schodltiwl7 year old maximum. Then, it is only
gained 9 qualified respondents based on the gigaditons of young learners. Those 9 young
learners are aged from 13 until 17 with educatidpatkground Junior until Senior High
Schools, consisting 5 male and 4 female learners.

(el ISBN @ 978-602-1180-45-7



The 2" TEYLIN International Conference Proceedings
April 2017

Gaining Access

To get the access, three author composed reseambluding one of the teachers. Then, after
that is continued by having arrangement with theeador to hold an analysis towards the
learners’ learning experiences.

Respondents

The respondents are selected based on their agenvoin the given questionnaires. They are
only taken based on three qualification: 12 — 1@ryeld; still under learning period until
maximum third grade of Senior High School; and nmaxn 17 year-old by third grade of Senior
High School.

The selected respondents later are required tthéllquestionnaire guided by the gatekeepers to
prevent misunderstanding or suspicious action tdwilze questionnaires.

Observation

By providing two observers taken from one of thesesrchers and the gatekeeper, the
observation seeks the frequency of emerging feattggresenting the criteria of the paradigms
started done for both the teachers and the studienmts 12 emerging features. These features
have 1 — 4 scale representing the frequency topir@ethe emerging learning experience. The
observation is done in five times, one each weéledaled from %, 11", 18", 25" of February
2017, and % of March 2017.

The results of both observers will be calculatedyéd average score of the frequency, then is
interpreted as: behavior learning experience (175)1 cognitive learning experience (1.76 —
2.51), constructive learning experience (2.52 73.and humanist learning experience (3.28 —
4.00)

Questionnaire

The questionnaire has 12 questions and is typagsiongy English in the form of open questions.
It is used to get the learners’ learning experietiten later will be interpreted based on
indicators abstracted from 4 learning theories.

While answering the questionnaire, the expectatiah some students perhaps have difficulty to
answer it due to their English proficiency affectieg their age is prevented by the role of
gatekeepers.

Gatekeepers

There are four gatekeepers invited to help gaitivegdata from the questionnaire. All of the
gatekeepers are the EECC'’s tutors and teachersheAbeginning, every one of them was
explained about the purpose of the research; andgé of questionnaire.

Related to the previous session of questionnaiptaastion, to prevent the learners’ confusion,
the need of each question intention of the questiva needed to be explained. After explaining
the intention of each question, gatekeeper tookr dkie questionnaire and delivered the
questionnaires to them.

The gatekeepers are also given freedom when tipendents are having difficulties to answer
by using English, they are welcome to answer itibiyng bahasa Indonesia; because the purpose
is to get the data of their learning experiences.
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Technique of Analyzing Data

The data taken from the questionnaires are indihm f students’ sentences, expressing their
learning experiences during joining Weekly Meetprggram. Each sentence of the students on
the given questions will be interpreted based anitidicators abstracted from four learning
theories or approaches: behaviorism, cognitivisomstructivism, and humanism seen from two
aspects, teacher or tutor roles, and learning gante

The abstraction of 4 learning theories buildup i38@idators of learners’ experiences, labeled A
until PP. These indicators are divided into twoiglon: learning experiences related to the
teacher roles, and related to learning contexf.itse

All the learners’ answer will be collected and gmed by using descriptive qualitative to
provide meaningful and detail description of the@&rning experiences through the indicators.
The higher number of indicators of a certain leagnexperience group will be considered as
experienced learning paradigm by the learners.

The observation findings on the emerging featusassed to validate the findings found by using
questionnaire done by relating the interpreted nmgaof the data to conclude whole the learner
learning experiences.

FINDINGS AND DISCUSSION

From the analysis, related to the number 1 labglestions, 7 learners’ answers indicate A-
labeled indicator, teachers as model; one studeat argued D labeled indicator, teacher

sociability, which means teacher is also friendwdwer, two answers cannot be interpreted
since no keyword indicating indicators of abstrectearning theories. From this data, it is

understandable that until now, no matter what legrtheories is, the role of teachers is still —
being the model for the learners. However, onlgwa 6f them probably exceed it and becomes a
good friend of the learners.

The second questions reveals two E labeled intexghranswers from the students, and 4 B
labeled interpreted and one D labeled interpretexivars. Meanwhile, only one answer cannot
be interpreted. This condition shows that the lie@rapproaches appears are constructivism and
humanism. It can be understood from the answers tha students perform their existing
knowledge during the program while the teachererdffelp to facilitate among the students.
During this activity, the learners construct thkmowledge but the knowledge itself is not
English grammatical patter knowledge, instead itesl existing knowledge from the students
previously composed inside of their articles.

One of the students’ answer indicate D labeledcatdrs, which means the teachers and tutors
encourage the students humanistically to partieigab the activity. In another hand, E labeled
indicators show that there is still a need for tischers and tutors to manage and structure the
program during this ongoing process.

Third question, related to learning context diwisics mostly answered F labeled indicators by
the 8 students. It informs that the students’ lesw knowledge from their experiences during
the class. However, one of the students’ answeratdre interpreted.
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The fourth question is mostly answered by eighdhkled indicators. But one of the students’
answer cannot be interpreted. It believes that |6aners learn through constructing new
knowledge through their learning experiences.t# din constructivism and humanistic learning
theories. But one of the answers’ of the studeatsiot be interpreted.

There are two L, one M, and 6 N labeled answersdas the indicators in the fifth questions, it
shows the students perform their existing knowledgeract with the community members, and
passively gaining knowledge from the community mersb

In the sixth questions, 3 answers from three stisdesinnot be interpreted. But there are five U
and 3 P labeled answers from the rest of the stad&hose labeled answers indicate the student
feeling free in the program as well as to perfoneirtexisting knowledge.

On the next question, five students express tleat tan apply their English interaction practices
to the community, as indicated by W labeled answeEnsee other persons show that they can
apply their personal learning steps, indicated babéled answers. And one of them can apply
self-evaluation as indicated by X labeled answer.

The eight questions are answered by all studemtaigh CC labeled questions plus two BB
labeled questions. The condition shows most theesiis can apply personal learning ways and
two of them can apply self-evaluation.

The next questions gained nine EE labeled questtmsh shows the students feel comfortable
in non-threatening learning situation. However, oh¢he students express their boredom since
in her experience sometimes turns into boring dediindicate d by FF labeled answer.

The GG labeled answers appears on all studentsnih fjuestions, indicating positive social
interaction effect from the community through trse wf the language.

The eleventh questions shows two kinds of studemswers labeled as JJ, 3 answers from three
students; and KK, 6 answers from six students. cdmglition can be described that they can get
new knowledge through positive social interactigrubing the language.

The last questions shows two kinds of studentsivars also, labeled as OO, 6 answers from six
students; and PP, 4 answers from 4 students. Thlitmm informs that the learners experience
social interaction effect and trigger personal needreness reasons.

From the findings, there are 88 students’ answetEating humanistic learning approaches and
82 answers indicating constructivism learning appho It is possible since the use of language
in the program is intended to let the studentstm@their English to gain access. Gaining access
means that the learners experience how to askyetielexchange, socialize, interact, and

communicate using the language into their exiskngwledge. These experiences are also
confirmed by the respondents as their learning eempees in the program.

The knowledge discussed here is not the knowlefigenguage elements, such as grammatical
pattern rule, kinds of genre, language featuresh@mother English lesson material. Instead, the
knowledge is in the form of their real world repldmbodiment found in their article. After that,
the learners access among their knowledge and rachstheir new knowledge through

experiences.
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In this analysis, all the sequences of the prodesd the students experiencing and constructing
their knowledge by having self-awareness, self-Kedge construction, self-learning steps,
social interaction to the community, socializelte tommunity, exchanging knowledge inside of
the community. In this case, the role of the stisl@ne not fully set by the teachers and tutors,
meanwhile the students their selves put themsehteseach role of social interaction with the
teachers. It is something that can be achievedigfirdhe use of humanistic approach; and the
language is not seen as lesson material but insteadt of socializing.

The interpreted data above is validated by theameescore of emerging features done by two
observers: 3.52 from first observer and 3.3 froooed observer, 3.4 in average score, indicating
humanist learning experience.

In term of non-formal educational institution, t@urse plays its role to provide non-threatening
learning English area which seems cannot be dom®thily at formal schools. The reason is
because the course, based on the analysis, proadesees the language as meant to socialize
and access the new knowledge. In this non-formatatibn also develops flexible condition
which is not bind rigidly to formal education cuwuium which mostly only has short and limited
time of studying and using the language as lessatenml.

It may be different when is compared to formalitasibn which probably has higher difficulties
to promote humanistic since the use of languaga asdesson material. Another difficulty is
that English at schools is only taught with 90 niéniearning time with maximum two meetings
per week, covering two until four learning time ipel

CONCLUSION AND SUGGESTION

From the findings and discussion above, it can densand concluded also that non-formal
institution also plays important role in providibgtter students’ learning experiences based on
the analysis results. Secondly, existing knowledgd new knowledge meant to learn English
will have better learning experiences when it ieetafrom the learners’ real world instead of
learning grammatical patter rules, genres, andrdémguage unit lesson. The most experienced
learning experiences by the students is humangtich provides, facilitates, and allows the
young learners to socialize, access, exchangeorpgrfinteract, and communicate using the
language. Important to remember that the embedel@chihg experience has high possibility
emerging only in Weekly Meeting program, as ondeafning schedules from total six day —
classes.

Some suggestions are addressed for better anefudbearch: firstly, since this analysis study
only uses questionnaire and observation designetidoyesearchers and gatekeepers, there will
be a need of better collecting data instrumenntestigate related issues on young learners’
learning experiences; secondly, this research eansed to trigger any other methodology of
research in the field of young learners’ learnirgegiences; since the program is one of six day
class schedules, there will be high possible stnahgtionship among all learning paradigms
before it comes into emerging learning experiemc®/M; and the last one, the findings in this
research can be further investigated and deniahip\scientific research on the same field.
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