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Abstract 
As foreign language, English has role to access knowledge for our young learners. 
It should be the purpose of three kinds of education, such formal, non-formal, and 
informal education. This descriptive qualitatve analysis research is done in a non-
formal English language institution named Effective English Conversation 
Course, Kudus, in Basic Class 62nd period. With its objectives to provide 
meaningful description, this research reveals the learning experices of based – 
year selected young learners of EECC from 17 learners in ‘Weekly Meeting 
Program’ held on Saturdays, as research’s respondents. After giving the opened 
question questionnaires, the answers from the young learners are taken into 
abstracted indicators of four learning theories: behaviorism, cognitivism, 
constructivism, and humanism. Then the data is validated through involving two 
different observers conducting 5 time observations to provide meaningful 
interpretation. The findings describe the young learners’ learning experiences 
through the use of humanistic and constructivist approach; and rarely experience 
the use of behaviorism and cognitivism. Later, the findings of this analysis 
research may be used as one of issues in young learners’ learning experiences, 
which currently huge attention exists on formal education institution.  
Keywords: EECC Young Learners, Learning Experience 

 
INTRODUCTION 
Since English as a Foreign Language, meaning the language is not primary means of 
communication. Kachru (2003) in John Robert Schmitz views the world as being divided into 
different circles: the inner, outer, and expanding circle. He also defines each circle, such as: 
firstly, the outer circle is made up of post-colonial countries which English though not the 
mother tongue, has for a significant period of time played an important role in education, 
governance, and popular culture; the inner circle, which English is spoken as the primary 
language; and the last is expanding circle, where English is not spoken and does not have special 
places of administrative status but it is recognized as lingua franca (Kachru: 1995). The English 
is taught at school and only learnt in short occasion. However, English is used only to access 
knowledge for learners. Nicoleta BOTEZ (2015) argues that all kinds of rapid changes are 
imposing the use of English language to be an essential tool for the good run of any kind of 
social, economic and cultural activity. 
To realize its EFL language purposes, currently language is learnt on three different educational 
environment: formal, informal, and non-formal education. Claudio Zaki Dib (1988) defines 
formal education as a systemic, organized educational model, structured and administered 
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according to a given set of laws and norms and has rigid curriculum as its purposes, content and 
methodology. This system refers to schools where English is taught as subject lesson. In other 
hand, Claudio also sees same features on non-formal education although some features is 
probably absent. In this non-formal education, the realization is in the form of the existence of 
courses, such as Effective English Conversation Course. Meanwhile, the last educational system 
is informal which stands on position in which education does not necessarily include the 
objective and subjects; and usually encompassed by the traditional curricula by aiming the 
students as much as the public at large and imposes no obligation whatever their nature (Claudio 
Zaki Dib. 1988). This third educational system does not appear in our environment since English 
sees as expanding circle or English as Foreign Language.  
 
EECC, as non-formal educational institution, has purpose to guide its learners to access 
knowledge through the use of oral spoken English. The course has heterogeneous learners 
consisting fifth grade of elementary schools until adulthood aged learners. The classes ignore the 
students’ pedagogy stage and concerns on their language level which is divided into ‘basic 
class’, and ‘training class’. The sequences of each class begun from giving grammatical material 
comprehending in ‘main class’; and then continued to practice all their material comprehension 
in ‘tutorial class’; and in the end of each week, on Saturdays, both classes are joint in a program 
called ‘Weekly Meeting’.  
The study analyzes and describes the learners’ experiences from aspects of beneficial teacher 
role and learning context limited only for the young learners of EECC in learning period of BC 
62. 
 
LITERATURE REVIEW 
The aspects observed and analyzed of Weekly Meeting program related to English as foreign 
language education are believed to learn the language through these paradigms: behaviorism, 
cognitivism, constructivism, and even humanism which may be seen from teacher roles to 
intervene, to facilitate, to set the habit, or to be the model of language. Then, its learning context 
are believed to be: based genre, specific purpose, or contextual learning.  
In weekly meeting program, the participants come from heterogeneous ages. It is probably 
assumed to have problem since the participants bring different pedagogical development but the 
program itself gains considerable attention from the young learners. They do not only come and 
sit but also participate orally to use the language 
Behaviorism 
Seeing language as a set of habit, the teaching technique is mostly exact pattern based drilling. 
The role of teachers is - forging the learners; and is believed teachers are the only way to learn 
the language. It can be seen through the learning rigidly context designed to follow and often 
seems unnatural.  
 
COGNITIVISM 
Believing that learners have their own potential called zone of proximal development. The 
dominant aspects of the paradigm involve the interaction between mental components and the 
information is processed through this complex network (Neiser, 1967). The existing knowledge 
inside of learner’s thought can be developed by giving more challenge but not too broad for them 
to understand. When the learners learn, they will actively create structures determining their own 
concept and the environment (McEntire, 1992). Thus, the role of teachers in this case is to 
facilitate them create their structures. 
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The notion of existing knowledge for cognitivism must be clarified in EFL. Because the 
language is not used for daily life, then the rising question dealing with the kind of knowledge is 
- whether this knowledge related to any relevant real knowledge or the knowledge about the 
language itself.  
 
CONSTRUCTIVISM 
Constructivism is seen as part of educational thought (Egan, 1984) and currently is used to 
construct people make sense their own experience. By means of experience here is the learners 
exchange, access, and share among their knowledge. They experience how to deliver, confirm, 
ask, argue, explain, describe any existing knowledge they have and develop their knowledge 
through the use of language.  
In this case, the language has function of mean instead of taught material. The role of teachers, in 
other hand, is to facilitate any exchange, access, and share among the learners. 
The context of learning is not limited on the material of language elements, however it is far 
broad and taken from the learners’ experiences.  
 
HUMANISM 
This paradigm believes that learning process should be coming from inside of the learners since 
everyone is unique. It is also believed that learning progress should be non-threatening. The role 
of teachers become partner or peer to learn, access, gain, share, and exchange knowledge. 
Through this way, the learners will get their self-actualization. . 
The Learning Period of EECC 
The system of this non-formal education is by providing three month learning term for a period. 
In this analysis only focuses on the young learners of Basic Class of the current on-going period, 
BC 62, started from December 2016 until the late of February 2017. The program actually has 
six day class schedule but every Saturday, they are required to join Weekly Meeting program. 
 
The Young Learners of EECC 
Young learners are not only learners under 10 year-old. But it also encompasses adolescence, or 
pupils, between 12 – 19 year old (Susan B. Bastable and Michelle A. Dart, 2014). The young 
learners also can be seen from their educational levels, in which, now days they need to have 12 
year of studying until Senior High School.  
 
The Weekly Meeting Program 
Weekly meeting, WM, is a program originally purposed to facilitate the learners using English. 
Designed to have ceremonial and a resting session, where the learners socialize through the use 
of spoken English.  
The program is started by having opening ceremonial guided by master or mistress ceremony to 
deliver the further sequences of the agenda. Below is the table showing the agenda of Weekly 
Meeting program. 
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Table 1. The Sequences of Weekly Meeting by MC 
Sequences 

Description 
Order Agenda 
1 Reciting Al-Qur’an Three participants required to read Al-Qur’an and its 

translations. 
2 Initial Speech from 

EECC staff. 
One tutor delivers a welcoming speech. 

3 Moderated speech 
by presenters 
followed by question 
session. 

Three or more students deliver their speech based on their 
prepared article.  
The article is freely composed. 
Continued by asking – answering questions. 

4 Speech from EECC 
Kudus director. 

A speech from the director of EECC Kudus. 

5 Resting Performing various resting agenda. It can be also 
gathering, party, hanging out, and etc. 

6 Closing Ending the activity. 
 
The activity involves 6 up to 8 total numbers of teachers and tutors of EECC. The agenda itself is 
held about two hours and thirty minutes long. During the agenda, the presenters deliver their 
article which had been composed in the beginning of the learning period.  
The job descriptions of the tutors, based on one of the tutors’ explanation are to be: adjudicators 
and facilitators of Weekly Meeting (Ana Kholidaziya. 23). It is also noticed before beginning the 
program, the given role students need to be prepared practically two days before that program 
held on every Saturdays (Masrul Abrori. 20). 
 
The most questionable agenda is the resting session. Since it was expected only having 
beverages after all sequences of the agenda. However, it is clarified by another tutor that resting 
session expected to have the students practicing their language through community interaction 
set into various performing and gathering activity (Wijaya Putra Maulana. 20).  
 
METHOD 
This research has purpose to analyze the young learners’ learning experience in Weekly Meeting 
program was done in 17th of December, 2016. In the research, there was a need to collect the data 
through questionnaire. There are 12 questions of the questionnaire to reveal learning experiences 
from the students: learning context and their teacher roles.  
To spread the questionnaire, an assistance from the gatekeepers is needed. They have important 
role to gather the data since having access to the students; and to prevent the correspondents’ 
suspicious feeling toward the given questionnaire.  
The questionnaires are given to 12 – 19 years old learners and still have status as learners of 
formal institution, maximum is Senior High School with 17 year old maximum. Then, it is only 
gained 9 qualified respondents based on the given conditions of young learners.   Those 9 young 
learners are aged from 13 until 17 with educational background Junior until Senior High 
Schools, consisting 5 male and 4 female learners.  
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Gaining Access 
To get the access, three author composed research is including one of the teachers. Then, after 
that is continued by having arrangement with the director to hold an analysis towards the 
learners’ learning experiences.  
 
Respondents 
The respondents are selected based on their age written on the given questionnaires. They are 
only taken based on three qualification: 12 – 19 year old; still under learning period until 
maximum third grade of Senior High School; and maximum 17 year-old by third grade of Senior 
High School.  
The selected respondents later are required to fill the questionnaire guided by the gatekeepers to 
prevent misunderstanding or suspicious action toward the questionnaires.  
 
Observation 
By providing two observers taken from one of the researchers and the gatekeeper, the 
observation seeks the frequency of emerging features representing the criteria of the paradigms 
started done for both the teachers and the students from 12 emerging features. These features 
have 1 – 4 scale representing the frequency to interpret the emerging learning experience. The 
observation is done in five times, one each week scheduled from 4th, 11th, 18th, 25th of February 
2017, and 4th of March 2017.  
The results of both observers will be calculated to get average score of the frequency, then is 
interpreted as: behavior learning experience (1 – 1.75), cognitive learning experience (1.76 – 
2.51), constructive learning experience (2.52 – 3.27), and humanist learning experience (3.28 – 
4.00) 
 
Questionnaire 
The questionnaire has 12 questions and is typed by using English in the form of open questions. 
It is used to get the learners’ learning experience then later will be interpreted based on 
indicators abstracted from 4 learning theories. 
While answering the questionnaire, the expectation that some students perhaps have difficulty to 
answer it due to their English proficiency affected by their age is prevented by the role of 
gatekeepers. 
 
Gatekeepers 
There are four gatekeepers invited to help gaining the data from the questionnaire. All of the 
gatekeepers are the EECC’s tutors and teachers. At the beginning, every one of them was 
explained about the purpose of the research; and the use of questionnaire.  
Related to the previous session of questionnaire explanation, to prevent the learners’ confusion, 
the need of each question intention of the questionnaire needed to be explained. After explaining 
the intention of each question, gatekeeper took over the questionnaire and delivered the 
questionnaires to them.  
The gatekeepers are also given freedom when the respondents are having difficulties to answer 
by using English, they are welcome to answer it by using bahasa Indonesia; because the purpose 
is to get the data of their learning experiences.  
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Technique of Analyzing Data 
The data taken from the questionnaires are in the form of students’ sentences, expressing their 
learning experiences during joining Weekly Meeting program. Each sentence of the students on 
the given questions will be interpreted based on the indicators abstracted from four learning 
theories or approaches: behaviorism, cognitivism, constructivism, and humanism seen from two 
aspects, teacher or tutor roles, and learning context.   
 
The abstraction of 4 learning theories buildup 39 indicators of learners’ experiences, labeled A 
until PP. These indicators are divided into two division: learning experiences related to the 
teacher roles, and related to learning context itself.  
 
All the learners’ answer will be collected and analyzed by using descriptive qualitative to 
provide meaningful and detail description of their learning experiences through the indicators. 
The higher number of indicators of a certain learning experience group will be considered as 
experienced learning paradigm by the learners.  
The observation findings on the emerging features is used to validate the findings found by using 
questionnaire done by relating the interpreted meaning of the data to conclude whole the learner 
learning experiences.  
 
FINDINGS AND DISCUSSION 
From the analysis, related to the number 1 labeled questions, 7 learners’ answers indicate A-
labeled indicator, teachers as model; one student also argued D labeled indicator, teacher 
sociability, which means teacher is also friend. However, two answers cannot be interpreted 
since no keyword indicating indicators of abstracted learning theories. From this data, it is 
understandable that until now, no matter what learning theories is, the role of teachers is still – 
being the model for the learners. However, only a few of them probably exceed it and becomes a 
good friend of the learners.  
 
The second questions reveals two E labeled interpreted answers from the students, and 4 B 
labeled interpreted and one D labeled interpreted answers. Meanwhile, only one answer cannot 
be interpreted. This condition shows that the learning approaches appears are constructivism and 
humanism. It can be understood from the answers that: the students perform their existing 
knowledge during the program while the teachers offer help to facilitate among the students. 
During this activity, the learners construct their knowledge but the knowledge itself is not 
English grammatical patter knowledge, instead it is real existing knowledge from the students 
previously composed inside of their articles.  
 
One of the students’ answer indicate D labeled indicators, which means the teachers and tutors 
encourage the students humanistically to participate into the activity. In another hand, E labeled 
indicators show that there is still a need for the teachers and tutors to manage and structure the 
program during this ongoing process.   
 
Third question, related to learning context division, is mostly answered F labeled indicators by 
the 8 students. It informs that the students’ learn new knowledge from their experiences during 
the class. However, one of the students’ answer cannot be interpreted.  
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The fourth question is mostly answered by eight J labeled indicators. But one of the students’ 
answer cannot be interpreted. It believes that the learners learn through constructing new 
knowledge through their learning experiences. It fits on constructivism and humanistic learning 
theories. But one of the answers’ of the students cannot be interpreted.  
 
There are two L, one M, and 6 N labeled answers based on the indicators in the fifth questions, it 
shows the students perform their existing knowledge, interact with the community members, and 
passively gaining knowledge from the community members.  
 
In the sixth questions, 3 answers from three students cannot be interpreted. But there are five U 
and 3 P labeled answers from the rest of the students. Those labeled answers indicate the student 
feeling free in the program as well as to perform their existing knowledge.  
On the next question, five students express that they can apply their English interaction practices 
to the community, as indicated by W labeled answers. Three other persons show that they can 
apply their personal learning steps, indicated by Y labeled answers. And one of them can apply 
self-evaluation as indicated by X labeled answer.  
The eight questions are answered by all students through CC labeled questions plus two BB 
labeled questions. The condition shows most the students can apply personal learning ways and 
two of them can apply self-evaluation.  
 
The next questions gained nine EE labeled questions which shows the students feel comfortable 
in non-threatening learning situation. However, one of the students express their boredom since 
in her experience sometimes turns into boring condition, indicate d by FF labeled answer.  
 
The GG labeled answers appears on all students in tenth questions, indicating positive social 
interaction effect from the community through the use of the language.  
 
The eleventh questions shows two kinds of students’ answers labeled as JJ, 3 answers from three 
students; and KK, 6 answers from six students. The condition can be described that they can get 
new knowledge through positive social interaction by using the language. 
 
The last questions shows two kinds of students’ answers also, labeled as OO, 6 answers from six 
students; and PP, 4 answers from 4 students. The condition informs that the learners experience 
social interaction effect and trigger personal need awareness reasons.  
 
From the findings, there are 88 students’ answers indicating humanistic learning approaches and 
82 answers indicating constructivism learning approach. It is possible since the use of language 
in the program is intended to let the students practice their English to gain access. Gaining access 
means that the learners experience how to ask, deliver, exchange, socialize, interact, and 
communicate using the language into their existing knowledge. These experiences are also 
confirmed by the respondents as their learning experiences in the program. 
 
The knowledge discussed here is not the knowledge of language elements, such as grammatical 
pattern rule, kinds of genre, language features, or the other English lesson material. Instead, the 
knowledge is in the form of their real world reality embodiment found in their article. After that, 
the learners access among their knowledge and construct their new knowledge through 
experiences.  
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In this analysis, all the sequences of the program lead the students experiencing and constructing 
their knowledge by having self-awareness, self-knowledge construction, self-learning steps, 
social interaction to the community, socialize to the community, exchanging knowledge inside of 
the community. In this case, the role of the students are not fully set by the teachers and tutors, 
meanwhile the students their selves put themselves into each role of social interaction with the 
teachers. It is something that can be achieved through the use of humanistic approach; and the 
language is not seen as lesson material but instead meant of socializing.  
 
The interpreted data above is validated by the average score of emerging features done by two 
observers: 3.52 from first observer and 3.3 from second observer, 3.4 in average score, indicating 
humanist learning experience.  
In term of non-formal educational institution, the course plays its role to provide non-threatening 
learning English area which seems cannot be done smoothly at formal schools. The reason is 
because the course, based on the analysis, provides and sees the language as meant to socialize 
and access the new knowledge. In this non-formal education also develops flexible condition 
which is not bind rigidly to formal education curriculum which mostly only has short and limited 
time of studying and using the language as lesson material.  
 
It may be different when is compared to formal institution which probably has higher difficulties 
to promote humanistic since the use of language seen as lesson material. Another difficulty is 
that English at schools is only taught with 90 minute learning time with maximum two meetings 
per week, covering two until four learning time period. 
 
CONCLUSION AND SUGGESTION 
From the findings and discussion above, it can be seen and concluded also that non-formal 
institution also plays important role in providing better students’ learning experiences based on 
the analysis results. Secondly, existing knowledge and new knowledge meant to learn English 
will have better learning experiences when it is taken from the learners’ real world instead of 
learning grammatical patter rules, genres, and other language unit lesson. The most experienced 
learning experiences by the students is humanistic which provides, facilitates, and allows the 
young learners to socialize, access, exchange, perform, interact, and communicate using the 
language. Important to remember that the embedded learning experience has high possibility 
emerging only in Weekly Meeting program, as one of learning schedules from total six day – 
classes. 
 
Some suggestions are addressed for better and further research: firstly, since this analysis study 
only uses questionnaire and observation designed by the researchers and gatekeepers, there will 
be a need of better collecting data instrument to investigate related issues on young learners’ 
learning experiences; secondly, this research can be used to trigger any other methodology of 
research in the field of young learners’ learning experiences; since the program is one of six day 
class schedules, there will be high possible strong relationship among all learning paradigms 
before it comes into emerging learning experience in WM; and the last one, the findings in this 
research can be further investigated and denied by any scientific research on the same field. 
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