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Abstract
As teachers, our job is not only teaching studdmis,also giving assessment as
well. It means that teaching cannot be separateth fassessing, including
teaching to young learners. Assessment is defisdeagathering of information
for a specific purpose (Linse, 2006). The assessmiegoung learners is very
different from the assessment of older children auhllt in several ways
(Guddemi and Case , 2004). Moreover, they stated ithh learning, young
children must touch and manipulate objects, build ereate many media, listen
and act out stories and everyday roles, talk amgl sihd move and play in various
ways and environments. Since young learners’ ctexratics are different from
adult, when teachers give assessment to them stimyld pay attention to those
things. As a result, the expression of what thédofn know and can do would be
best served in ways other than traditional papdr@encil assessment (Guddemi
and Case: 2004). This paper explores how to agsesg) learners’ speaking skill
by engaging them in conversations. It also dessrihe learners’ psychological
condition being assessed by using this activitye $tibjects of this research were
7 students of Teladan Tutoring Agency which is tedain Kudus, Central Java
Province, Indonesia. The result of this researcbwshthat by engaging the
learners in a conversation during assessment, ofdste students had positive
psychological condition in which they felt confideand brave to speak English
(6 students). However two other students still fedtvous and afraid to make
mistakes. Since engaging students in conversatiassessment is .an appropriate
activity in assessing young learners, it is suggesihat teachers who teach young
learners use this activity when giving assessretiteir young learner students.
Keywords : young learners, speaking skill, asseasme

INTRODUCTION

Assessing cannot be separated from teaching leaprocess. To know how far is a teacher’s
teaching instructional goal achieved, she or hailshgive assessment to the learners. In other
words, assessment is needed to help teachers te dwdisions about students’ linguistic
abilities, their placement in appropriate levelsd atheir achievement (Shaaban, 2014).
According to Linse (2006), assessment is definegbéisering information for a specific purpose.
Assessment can be done during teaching learningepso Assessing young learners should be
different from assessing adults since young learhaxe different characteristics from adults. In
this case, high quality assessments for young éearrshould be child-friendly, include
developmentally appropriate activities and mirraekfy instruction. In addition they should be
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individually and orally administered so as to pdevimmediate, diagnostic information to the
teacher (Guddemi and Case, 2004). However, it sebat there are still a lot of teachers who
teach young learners, more specifically who tedementary school students in Kudus don’t
have sufficient awareness about this matter. Wkeassing their young learner students, they do
it the same as when assessing adult learners.r@su#t those young learners feel nervous and
afraid when they are being assessed. This papeusdiss how to assess young learners’
speaking skill by engaging them in conversation.idt also aimed to know students’
psychological condition being assessed by usirgyatiivity.

LITERATURE REVIEW

English Teaching in Primary School in Indonesia

Preparing young people to learn English is vergialsince it will give positive impact on their
awareness of foreign language which will later beduin their global communication. Although
English language mastery is very needed in glotansunication, Indonesian government made
a decision which is not In line with this statemabbve. Based on tHedonesian Educational
Minister Regulation No. 67, 2013, English is notluded as a compulsory subject for
elementary school in Indonesia including elementseiiools in Kudus regency. However,
English is regarded as a local content. It meaas ithis a choice for the schools to teach the
English subject or not to their students. As a egasnce, in some primary schools in Kudus,
English is taught from the fourth to the sixth ggatMeanwhile, in some other primary schools
English is taught started from the first to thelsibevel. There are also some schools which don’t
give the English subject to the students. Thisasibtn makes the English mastery of those
primary school students greatly varied.

Young Learners

Many experts defined young learners differently.céwing to Philip, young learners are
children from the first year of formal schoolingvé/six years old to eleven or twelve year ages
(Philip, 1993). Meanwhile Scott and Ytreberg (196@jde children into two main groups. They
are the five to seven years old and the eightawegl years old considering mainly their ability
to perceive the abstract and concrete. From thigiten it can be concluded that young
learners are children from five to twelve years. Mhen teaching to young learners, teachers
should use different ways from teaching to adutigs also the same as when teachers want to
know young learners’ language ability after leagniprocess since they have different
characteristics from adults.

Characteristics of Young Learners

Having well understanding about young learnersratigristics is a must for teachers especially
those who teach young learners. It is because Ogratanding them well, teachers will be able
to use appropriate techniques or activities in hewr or assessing the learners. According to
Scott and Ytreberg (1990), young learners are adktic and positive about learning. Moreover
their own understanding comes through hands, eyg¢gars. However, young learners also have
a very short attention and concentration spaninia Wwith this statement, Harmer (2007) also
says that with their limited attention span, unlassvities are extremely engaging, they can get
easily bored, losing interest after ten minutess@r Among other dominant characteristics of
young learners is that they are keen to talk abmmselves. They respond well to learning that
uses themselves and their own lives as main tapitse classroom (Harmer, 2007).
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Assessment for Young Learners

Assessment is considered as one of an importaetaspall language setting. In addition, it is
also one of important aspects in teaching and ilegmprocess. By giving assessment, teachers
will get information about students’ linguistic &tes as well as their achievement. Assessment
can also be used to place them in appropriate def&thaaban,2001). Assessment is different
from evaluation. Assessment refers to collectinfprmation and making judgments on a
learner’s knowledge, whereas evaluation is usechwb#ecting and interpreting information for
making decisions about the effectiveness of an aduc program. (Brindley in Linse, 2006).
Assessment is also defined as an on going proeassticompasses much wider domain, such as
when a student responds to a question, gives cotspriries a new word or structure (Brown,
2003). When discussing assessment, there are tporiamt things should be considered. They
are validity and reliability. An assessment is ¢desed to have validity if it measures the skill it
is supposed to measure with a specific group ahéra (Linse, 2006). For example, a valid
assessment to assess if five year old learnercaaactly pronounce the /m/ sound would be
whether the children who have been taught the ddagYou Know the Muffin Man®an
accurately pronounce /m/ as they sing the wordsimahd man. On the contrary, an invalid
assessment of the /m/ sound would be whether theywite a letter when someone says a list
of words with the /m/ sound. Beside validity, ar@thmportant aspect in assessment is
reliability. According to Linse (2006),an assessteol is reliable if the results are consistent
over a period of time. In other words, for a teshave reliability, the results should be consisten
when different teachers administer the test andiféerent teachers score them. The success of
any assessment depends on the effective selecttbnse of appropriate tools and procedures as
well as on the proper interpretation of studentsif@rmance (Shaaban, 2001).Since young
learners have different characteristics from aduwifisen choosing assessment tools to young
learners teachers should consider several poimsd€l.2006). First, teachers should make sure
that the expectation of their young learners isoeable. It means do not expect them to have
better oral language skill in English than they g@ss in their native language. Second, wait
time. It is the amount of time that the teachertsvior a learner to respond to a question, at least
five seconds for a response. Finally, before childare given an English-language assessment,
they need time to transition to English.

Engaging Learners in Conversations as One Way to Asss Young Learners’ Speaking
Skill

In learning English language, there are four skdlbe mastered by young learners. One of them
is speaking skill. There are several activities aihcan be used by teachers when assessing
young learners’ speaking skill, such as oral ineswy portfolio assessment, role-play, doing
monolog, and engaging students with conversatiaweé¥er, in this research the writers only
focus on assessing young learners by engaging theronversations. As it is stated by Linse
(2006), speaking skill can be assed by asking ydeamgers questions and engaging them in
conversations. In using this activity, first teaclaad the learner sitting at a table , then the
teacher shows the learner a picture of a familyeAfthat the teacher starts conversation, and
asks the learner about that picture.
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METHOD

This study belongs to best practice research wivath conducted to discuss how to assess young
learners’ speaking skill by engaging those learmeresonversations. It was also conducted to
know students’ psychological condition when youegrhers were being assessed by using this
activity. Engaging in conversations means involvisigidents in those conversations. The
participant of this research were 7 (seven) stugdeid join Teladan Tutoring Agency which is
located in Jepang Village, Mejobo, Kudus, CentealalProvince, Indonesia. They are 11 to 12
years old. Those students come from different eteamg schools in Kudus and they have
different language competencies as well. They geligh subject one in a week for 60 minutes
in that agency. When assessing those learnersitny tlngs activity, first of all the researcher and
the young learner were sitting together at a tabien, the researcher took a photo of a family
consisting of a father, a mother, a daughter asdma The researcher focused on “Family” as a
topic to be discussed in the assessment sincduterds have got this material and they like to
talk about their family. In this topic, the resdscwants to know students’ ability in describing
their family (especially in using simple presentde).

Then the researcher asked the student severaliangestlated to that photo and after that the
student was asked to talk about his/her family. Thaversation happened naturally. The
following is the list of questions.

Hi Anita. How are you to day?

Let’s look at this picture. What picture is it?

How many persons are there in this family?

How many son do they have?

How many daughter do they have?

Do you have a picture of your family?

Please tell me about your family

Do you love your family?

N O RN E

This kind of assessment is rarely done in the Eatmprimary schools. In assessing the students
in most elementary school in kudus, teachers usjat ask the students to do exercises written
on students 'worksheet. That's why engaging stiglémtconversations is a new activity for
them. During the conversation, the researcher alserved the learners’ psychological
condition being assessed by using this activityassessing the students’ speaking skill, the
researcher used analytical scoring rubric whictvigies information broken down into different
categories (comprehension, fluency, vocabularypgnoiation, grammar)

FINDINGS AND DISCUSSION

As it is mentioned above that there were 7 (ses&udents in this research, 3 female students
and 4 male students who come from different schimolsudus regency. Based on the result of
the research it was found out that all the studeotsd talk about their family members. When
the teacher asked the students the following queddio you have a picture of your family?

All the students directly showed the picture ofitamily from their mobile phones and they
introduced their family one by one. They could wseabulary related to family members
although they still made mistakes in pronunciatma in grammar such as missing of to be and
missing of s. The following is the result of stutespeaking skill :
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Table 1. The result of students’ speaking skill
Student Compre Fluency voca PTOT‘“” Grammar | Score
hension bulary | ciation
SA 3 2 3 2 4 14 70
SB 4 3 4 3 3 17 85
SC 3 3 4 3 3 16 80
SD 3 3 4 4 3 17 85
SE 3 3 3 3 4 16 80
SF 4 3 3 3 3 15 75
SG 4 3 3 3 3 14 70
78

From the table above, it can be concluded thathtgkest score is 17 and the lowest score is
14.As it is explained previously that most of thedents still had problems in pronunciation and
in using simple present tense correctly. They vetiteconfused when they should user esor
without s.

During the assessment, the researcher also didwvalbe® to know students’ psychological

condition being assessed using engagement activitg. following is the result of students’
psychological condition.

Table 2. The Result of Students’ Psychological Coittbn

Student Condition
SA Nervous,
SB Good, Confident
SC Brave
SD Confident
SE Afraid, Nervous
SF Confident
SG Confident

Based on the table above, it can be concluded hbatg engaged in conversations during
assessment made students feel relaxed as if theyotlhave any assessment. The conversations
run smoothly and naturally and it made studentsemmmfident and they weren’t afraid of

making mistakes. However, two students still fadtuwous (SA, SC) when they had to speak
English.

CONCLUSION AND SUGGESTION

Since young learners have different characterigtams adults, when teaching English to those
learners teachers should pay attention to sevegcss. It also happens when teachers give
assessment to them. Teachers should find appte@saessment tools which are appropriate for
young learners so that the assessment will be ssitteThe assessment used should be child-
friendly, include developmentally appropriate aitidés and mirror quality instruction. One
activity which was used by the writers was by emggoung learner s in conversations during
assessment. Being engaged in conversation madeg yeamers feel relax and had no burdened
although they were being assessed. As a result, ahdsose young learners felt confident and
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brave enough to talk about their family in front tbkir teachers. Since engaging students in
conversation in assessment is .an appropriatetgativassessing young learners, it is suggested
that teachers who teach young learners use tHisitacwhen giving assessment to their young
learner students.
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